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Introduction

This report contains the principal findings of the first evaluation of
self-evaluation procedures in primary/lower secondary schools in
the period 2001-2003. The report is sent to local authorities and
primary/lower secondary schools. The report may also be seen on
the Ministry of Education website www.menntamalaraduneyti.is
under Publications.

Art. 49 of the Compulsory Schools Act no. 66/1995 provides that each
school shall introduce methods of evaluating the work of the school,
including its teaching and administrative methods, communication
within the school and relations with outside parties. The article also
provides that every five years an evaluation shall be made, on the
initiative of the Minister of Education, on the self-evaluation
procedures used in schools. The provisions on evaluation of self-
evaluation procedures in primary/lower secondary schools were
implemented in the autumn of 2001. Evaluation of self-evaluation
procedures in 184 primary/lower secondary schools was completed
in the spring of 2003.

The objective of the evaluation was to appraise the status of self-
evaluation, self-evaluation procedures and the practice of self-
evaluation in individual schools. The criteria laid down for
evaluation of self-evaluation procedures are that the self-evaluation
be formal, inclusive, reliable, collaborative, improvement-oriented,
performance-oriented,  institution-oriented, individual-oriented,
descriptive and analytical, and be made public (see Annex 1).

In order to provide guidance for schools in their self-evaluation work,
the Ministry of Education pushed a booklet, Sjdlfsmat skéla (Schools’
Self-Evaluation) in the spring of 1997. This deals with the purpose
and objectives of self-evaluation, states criteria for self-evaluation of
schools, and contains a checklist and guidelines for the form of the
self-evaluation report.

The criteria on which evaluation of self-evaluation procedures in
schools is based are also published in the general section of the
National Curriculum Guide for primary/lower secondary schools
(www.menntamalaraduneyti.is under Publications), and they were
explained to schools by a letter sent to all primary/lower secondary
schools before the evaluation commenced.




Evaluations 2001-2003

During the evaluation period 2001-2003 evaluations were made of the
self-evaluation procedures of 184 primary/lower secondary schools
in all constituencies. For various reasons it was not possible to carry
out an evaluation in a handful of schools. In accord with legal
provisions, the Ministry of Education advertised, and then appointed
outside parties to carry out the evaluations (see further details on
schools in Annex 3 and evaluators in Annex 4).

Evaluation of schools’ self-evaluation procedures was based on,
among other things, data from the relevant school, site visits to the
school and interviews with administrators, teachers, and
representatives of other staff and students, as applicable.

In carrying out evaluations for each school, the evaluators recorded
their findings on computerised questionnaires designed by the
Ministry. Essentially, there was a single questionnaire or tool, which
covered the status of self-evaluation in each school. Thus three
versions of the questionnaire were prepared, taking account of how
far the school had progressed in its self-evaluation work.

The questionnaire for schools which had carried out a systematic self-
evaluation comprised 42 questions, with two or more possible
answers. The content was based upon the ten criteria (see Annex 1),
and the questionnaire was made up of four main sections: 1. The
status of self-evaluation in the school, 2. The school’s self-evaluation
procedures, 3. Self-evaluation practice, and 4. Overall findings.

Where a school had tried out self-evaluation of certain aspects of the
school’s work, a shorter questionnaire was used, comprising seven
questions. This was made up of two parts: 1. The status of self-
evaluation in the school, and 2. Overall findings.

Where a school had not done any work on self-evaluation or had only
begun preparation of systematic self-evaluation, the evaluators
recorded their findings on the third, and shortest, questionnaire,
comprising four questions in two parts: 1. The status of self-
evaluation in the school, and 2. Overall findings.

In all cases the evaluators notified the principal of the relevant school
of the findings of the evaluation before they were submitted to the
Ministry, so that the principals had the opportunity to comment on
the content. At the end of each evaluation period, the Ministry
published an interim report on the status of self-evaluation in the
schools where evaluations had been made. This was sent, along with
the Ministry’s comments, to the local authority where the relevant
school was located. Copies were sent to the schools.



1. 1. Status of self-evaluation in the schools

Seventy-two of the 184 primary/lower secondary schools where
evaluations were carried out in 2001-2003 had an official plan in
writing for self-evaluation; this represents 52% of the schools.

A systematic self-evaluation has been carried out in 69 of the schools
where an evaluation was made.

Systematic self-evaluation means an evaluation carried out in an
organised fashion in accord with an action plan, and with procedures
determined in advance. The procedures used may be based upon a
criteriaised self-evaluation system, or upon a composite or adapted
system. The intention was that the systematic self-evaluation be in
progress when the evaluation was carried out.

The status of self-evaluation in the schools proved to be as follows:

Status of self-evaluation No. of %
schools
Systematic self-evaluation of all main factors 29 16%
Systematic self-evaluation of some factors 40 22%
Some experiments in self-evaluation 71 38%
Preparation of systematic self-evaluation 27 15%
begun
No work on self-evaluation 10 5%
Other 7 4%
Total 184 100%

Of the 69 schools which had carried out a systematic self-evaluation,
29 had published a self-evaluation report. The reports cover either all
principal aspects of the school’s work, or specified aspects. A self-
evaluation report was in preparation in 18 of the 69 schools, and 22
had not published self-evaluation reports.

Thus a total of 57 of the 184 schools had published a self-evaluation
report; this represents 31% of the schools.

As self-evaluation procedures and practice were under evaluation,
those schools which had done no work on self-evaluation, had only
made some experiments in self-evaluation, or had commenced
preparation of systematic self-evaluation, were automatically deemed
to have an unsatisfactory performance; these schools numbered 115.
Hence the following two sections of the report deal only with those
69 schools which had carried out a systematic self-evaluation of all or
some aspects of the school’s work.



2. Self-evaluation procedures

Of the 69 schools which had carried out a systematic self-evaluation,
29 based their self-evaluation procedures on a composite, adapted
system. Forty schools used self-evaluation procedures build upon a
criteria based system.

Of those 71 schools where isolated experiments had been made with
self-evaluation with regard to aspects of the school’s work, 61 used a
composite and adapted system. The self-evaluation of ten schools
was build on criteria based systems.

With regard to whether the 69 schools’ self-evaluation systems met
the criteria laid down by the Ministry of Education for self-evaluation
systems (see Annex 1), findings were as follows:

The self-evaluation Yes % No % Total
system is deemed:

Formal 54  78% 15 22% 69
Inclusive 55 80% 14 20% 69
Reliable 69* 100% O 0% 69
Collaborative 58 84% 11 16% 69

Improvement-oriented 55 80% 14  20% 69
Performance-oriented 43 62% 26 38% 69

Institution-oriented 60 87% 9 13% 69
Individual-oriented 64  93% 5 7% 69
Descriptive 27 39% 42 61% 69
Analytical 59  86% 10 14% 69
Made public 32 46% 37  54% 69

*Yes or partly yes

According to the Ministry’s criteria, 29 of the 69 schools which had
carried out systematic self-evaluation were deemed to have
satisfactory procedures, 37 to have partially satisfactory procedures,
and three to have unsatisfactory procedures.



3. Self-evaluation practice

In the 69 schools which had carried out a systematic self-evaluation,
preparation and publicity were found to be satisfactory in 50 schools,
and partially satisfactory in 16 schools. In three schools preparation
and publicity were deemed unsatisfactory.

In 39 of the 69 schools which had carried out a systematic self-
evaluation, the implementation of improvements was in accord with
the action and development plan made after the self-evaluation. Ten
schools had evaluated whether the objectives of the action and
development plan had been achieved.

In 19 schools of the 69 which had carried out systematic self-
evaluation, criteria had been drawn up for what improved
performance in individual fields entailed. In 47 cases, individual-
oriented self-evaluation was utilised in human resources
administration.

The practice of self-evaluation overall was deemed satisfactory in 24
schools of the 69 which had carried out systematic self-evaluation,
and partially satisfactory in 41 schools. In four schools the practice of
self-evaluation was deemed unsatisfactory overall.
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Summary
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The principal findings of evaluations of self-evaluation procedures in
184 primary/lower secondary schools in the period 2001-2003 are
that 69 schools have systematically worked on self-evaluation, or
about 37.5% of the schools. Of these, systematic self-evaluation of all
principal factors in the school’s work has been carried out in 29
schools. Seventy-one schools had made experiments with self-
evaluation, and 27 schools had commenced preparations for
systematic self-evaluation. Ten schools had done no work on self-
evaluation, of just over 5% of the schools.

The following table summarises the findings on evaluation of self-
evaluation procedures in primary/lower secondary schools 2001-

2003:

The school’s self-evaluation No. of %
procedures are deemed: schools

Satisfactory 29 16%
Partially satisfactory 37 20%
Unsatisfactory 118 64%
Total 184 100%

« - — — 7| Snidid: Linubil: Nakveemlega
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Thus 36% of the schools are deemed to have self-evaluation
procedures which are satisfactory or partially satisfactory, while 64 %
are deemed to have unsatisfactory self-evaluation procedures.

When the practice of self-evaluation was evaluated for the 69 schools
which had carried out a systematic self-evaluation, the findings were

as follows:
The practice of self-evaluation is No. of %
deemed: schools
Satisfactory 24 35%
Partially satisfactory 41 59%
Unsatisfactory 4 6%
Total 69 100%

Of the 184 primary/lower secondary schools of which an evaluation
was made in this period, 19 schools or 10% fulfilled in every way the
Ministry’s criteria both for self-evaluation procedures, and for
practice of self-evaluation.

With the publication of this report, the first process of the first
evaluation period is complete. It is clear that the vast majority of the
schools have done work on self-evaluation, while at the time of the



evaluation, some schools had made more progress than others. The
trend over the period was that results improved as time progressed,
and the proportion of schools which had completed a systematic self-
evaluation rose.
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Annexes

1. Criteria

The Ministry’s criteria which form the basis for evaluation of self-
evaluation procedures in schools are that the self-evaluation be:

1. Formal

A description of the procedures for self-evaluation must exist in the
self-evaluation report, in the school’s syllabus, and possibly in other
written documents from the school. This should specify whether a
recognised self-evaluation system, or a composite adapted system.
The manner in which the self-evaluation is carried out overall must
be explained. The description must state who is in charge of the task,
who carries it out at any time, and who is included in it.

2. Inclusive

The self-evaluation shall cover all the principal aspects of the school’s
work, i.e. objectives, administration, study, tuition, study evaluation,
students, staff, facilities and outside relations. The schools are not,
however, expected to be able to evaluate every aspect in equal detail
every year.

3. Reliable

It is important that the self-evaluation be based upon dependable
data and reliable measurements. Data from the school’s records, such
as students’ academic records and records of absences, must be
available. Schools cannot, however, base the evaluation solely on
statistical data. They must also evaluate their work by other means,
such as opinion surveys among various groups, such as students,
staff, parents, schools to which students have transferred, the public,
employers and graduates of the school.

4. Collaborative

All staff must be involved, in one way or another, with the self-
evaluation. In the planning and preparation of the self-evaluation, the
scope of the project must be explained to all staff. General accord
must also be achieved with regard to the practice of the evaluation.
Division of tasks must be clear, as must management and
responsibility. A this stage, participation in the self-evaluation by
students, parents and other stake-holders must be borne in mind.

5. Improvement-oriented

The self-evaluation report must include an action and work plan for
the improvements in the school’s work which are to be implemented
following the self-evaluation. Information must also be provided on
how the objectives of the improvement plan are to be achieved.
Criteria of what is entailed by improved results must be defined.
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6. Performance-oriented

The school shall work on evaluating whether the school’s objectives
have been achieved, and what the school’s work has achieved on the
basis of the criteria it has drawn up for itself. These criteria may
refer, for instance, to such factors as academic performance, well-
being, good conduct, absences and drop-out rate.

7. Institution- and individual-oriented

The self-evaluation must focus both on the institution itself and on the
individuals within it. For example, evaluations may be made of the
school’s performance in comparison with other schools, e.g. in
national criteria examinations, and in evaluation of administration and
tuition.

8. Descriptive

The self-evaluation report must include a concise description (text,
figures, tables) of the school’s work. The description must relate to
the establishment of objectives.

9. Analytical

The self-evaluation report must include an analysis of strengths and
weaknesses, applied systematically to each aspect of the evaluation,
and then in the final summary.

10. Made public

It must be determined in advance who is to have access to specified
aspects of the self-evaluation, while a self-evaluation report must be
published. It must be ensured in this context that legal provisions are
honoured, for instance with regard to the handling of personal data.
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2. Evaluation tool

The Ministry of Education has designed a computerised
questionnaire on which evaluators record their findings. The
questionnaire has been prepared in three versions, according to the
status of self-evaluation in each school. The main questionnaire
comprises 42 questions, to be answered by the evaluators of the
school has worked on a systematic self-evaluation. The questionnaire
comprises five main sections:

I. Status of self-evaluation - the objective is to elicit information on
the status of work on self-evaluation in the school.

II. Self-evaluation procedures - the objective is to elicit information
on the system used by the school. The criteria are that the evaluation
be formal, inclusive, reliable, collaborative, improvement-oriented,
performance-oriented,  institution-oriented, individual-oriented,
descriptive and analytical, and be made public. Questions are posed
on each of these factors.

ITL. Practice of self-evaluation - the objective is to elicit information
on how successful the self-evaluation has been in practice.

IV. Overall findings - the objective is to elicit the final findings of the
evaluators, on the one hand with regard to self-evaluation
procedures, and on the other with regard to the practice of the self-
evaluation. In order to answer this section, the evaluators base their
answers on parts I and III respectively (see above).

V. Report - The objective is that a brief summary (not more than one
A4 page) be made of the findings, together with comments and other
information from the evaluators.

If the school has only made isolated experiments with self-evaluation
of certain aspects of the school’s work, the evaluators fill out a
questionnaire which comprises seven questions. If no work has been
done on self-evaluation, or if preparation of self-evaluation has
commenced, a shorter questionnaire is used. In all cases the
evaluators submit a brief report with the questionnaire.
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3. Schools assessed 2001 - 2003

Autumn 2001

Reykjavik constituency
Austurbaejarskoli, Reykjavik
Artansskoli, Reykjavik
Fellaskoli, Reykjavik
Grandaskoli, Reykjavik
Hagaskoli, Reykjavik
Hlidaskoli, Reykjavik
Klébergsskoli, Reykjavik
Olduselsskoli, Reykjavik

o *® N o g ok » M=

Réttarholtsskoli, Reykjavik

Juy
e

Sudurhlidarskoli, Reykjavik

11. Vesturbaejarskoli, Reykjavik

Southwest constituency

12. Engidalsskoli, Hafnarfjorour
13. Flataskoli, Gardabeer

14. Leekjarskoli, Hafnarfjorour
15. Setbergskoli, Hafnarfjorour
16. Smaéraskoli, Képavogur

17. Sneelandsskéli, Képavogur

18. Valhusaskoli, Seltjarnarnes

Northeast constituency

19.  Brekkuskoli, Akureyri
20. Dalvikurskéli, Dalvik
21. Giljaskoli, Akureyri

22. Grenivikurskoéli, Grytubakkahreppur
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23. Grunnskélinn 1 Hrisey, Hrisey

24. Hrafnagilsskoli, Eyjafjardarsveit

25. Husabakkaskoli, Dalvik

26. Oddeyrarskoli, Akureyri

27. Valsarskoli, Svalbardsstrandahreppur

Spring 2002

Reykjavik constituency

28. Arbaejarskoli, Reykjavik

29. Breidagerdisskoli, Reykjavik
30.  Foldaskoli, Reykjavik

31. Hamraskoli, Reykjavik

32. Hateigsskoli, Reykjavik

33. Husaskoli, Reykjavik

34. Hvassaleitisskoli, Reykjavik
35.  Isaksskoli, Reykjavik

36. Korpuskoli, Reykjavik

37. Landakotsskoli, Reykjavik
38. Langholtsskoli, Reykjavik
39. Laugaleekjarskoli, Reykjavik
40. Laugarnesskoli, Reykjavik
41. Melaskoli, Reykjavik

42. Rimaskoli, Reykjavik

43. Selasskoli, Reykjavik

44. Seljaskoli, Reykjavik

45. Tjarnarskoli, Reykjavik

46.  Vesturhlidarskoli, Reykjavik
47.  Vogaskoli, Reykjavik

48.  Oskjuhlidarskoli, Reykjavik
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Southwest constituency

49.
50.
51.
52.
53.
54.
55.
56.

Alftanesskoli, Bessastadir
Digranesskéli, Képavogur
Hofstadaskoli, Gardabeer
Lindaskdli, Képavogur
Myrarhtsaskoéli, Seltjarnarnes
Vidistadaskoli, Hafnarfjorour
Waldorfskoélinn, Képavogur

Olduttnsskoli, Hafnarfjordur

Northeast constituency

57. Arskoégarskoli, Dalvik

58. Barnaskélinn, Olafsfjordur

59. Gagnfraedaskolinn, Olafsfjijréur

60. Glerarskoli, Akureyri

61. Grunnskolinn 1 Bardardal, Pingeyjarsveit
62. Grunnskélinn 1 Grimsey, Grimseyjarhreppur
63. Lundarskéli, Akureyri

64. Siduskoli, Akureyri

65. Stérutjarnarskoli, Pingeyjarsveit

66. Pelamerkurskoéli, Horgarbyggo

Autumn 2002

Reykjavik constituency

67.
68.
69.

Alftamyrarskoli, Reykjavik
Breidholtsskoli, Reykjavik

Engjaskoli, Reykjavik
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Southwest constituency

70. Hvaleyrarskoli, Hafnarfjérdur
71. Kérsnesskoli, Képavogur

72. Képavogsskoli, Képavogur
73. Varmarskoli, Mosfellsbeer

South constituency

74. Asgardsskoli, Kjésarhreppur

75. Barnaskélinn i Vestmannaeyjar

76. Brautarholtsskoli, Skeida- og Gnapverjahreppur
77. Fltudaskoli, Hrunamannahreppur

78. Gaulverjaskoli, Gaulverjabeejarhreppur

79. Gerdaskoli, Reykjanesbeer

80. Grunnskéli, Myrdalshreppur

81. Grunnskélinn 4 Hellu, Rangarpingi ytra

82.  Grunnskoli Blaskégabyggdar, Laugarvatn

83.  Grunnskélinn 1 Austur-Landeyjum, Rangarping eystra

84. Pykkvabeejarskoli, Rangarping ytra

85. Grunnskolinn 1 Fljétshlid, Rangarping eystra
86. Grunnskélinn i Grindavik

87. Grunnskolinn { Hverageroi

88.  Grunnskolinn 1 Sandgerdi, Reykjanesbaer
89.  Grunnskélinn 1 Porldkshofn, Olfushreppur
90. Hamarsskoli, Vestmannaeyjar

91. Heidarskoli, Reykjanesbeer

92. Holtaskoli, Reykjanesbeer

93. Hvolsskéli, Rangarping eystra

94. Kirkjubeejarskoli, Skaftarhreppur

95. Laugalandsskoli, Rangarping ytra

96. Lagafellsskoli, Mosfellsbeer
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97. Ljosafossskoli, Grimsnes- og Grafningshreppur
98. Myllubakkaskoli, Reykjanesbeer

99. Njardvikurskoli, Reykjanesbaer

100.  Reykholtsskoli, Blaskégabyggd

101.  Seljalandsskoli, Rangarping eystra

102.  bingborgarskéli, Hraungerdishreppur

103.  Villingaholtsskéli, Villingaholtshreppur

Spring 2003

Northwest constituency:

104.  Andakilsskoli, Borgarfjardarsveit
105.  Arskoli, Sveitarfélagid Skagafjorour
106.  Brekkubeejarskoli, Akranes

107.  Broddanesskoli, Broddaneshreppur
108.  Drangsnesskoli, Kaldrananeshreppur
109.  Finnbogastadaskoli, Arneshreppur
110. Grundaskoli, Akranes

111.  Grunnskéli, Akrahreppur

112.  Grunnskoli, Bolungarvik

113.  Grunnskéli, Hanaping vestra

114.  Grunnskéli, Onundarfjordur

115.  Grunnskoli, Vesturbyggd

116.  Grunnskélinn, Holar

117.  Grunnskodlinn, Blondués

118.  Grunnskoélinn & Bordeyri

119.  Grunnskdlinn, Hellissandur

120. Grunnskodlinn, Hofsés

121.  Grunnskdlinn & Hélmavik

122.  Grunnskolinn, isafjéréur

123.  Grunnskélinn & Sudureyri
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124.  Grunnskolinn, Talknafjordur

125.  Grunnskolinn & Pingeyri

126.  Grunnskoélinn, Borgarnes

127.  Grunnskolinn, Badardalur

128.  Grunnskoélinn, Grundarfjorour

129.  Grunnskolinn i Olafsvik

130.  Grunnskolinn, Stykkishélmur

131.  Grunnskolinn, Tjarnarlund

132.  Heidarskoli, Leirarsveit

133.  Hofdaskoéli, Skagastrond

134. Huanavallaskoli, Torfalaekjarhreppur
135.  Kleppjarnsreykjaskoli, Borgarfjardarsveit

136.  Laugargerdisskoli, Kolbeinsstadahreppur and Eyja- og
Miklaholtshreppur

137.  Lysuholsskoli, Sneefellsbeer

138.  Reykholaskoéli, Reykhoélahreppur

139.  Sudavikurskoli, Stdavikurhreppur

140.  Varmahlidarskoli, Sveitarfélagio Skagafjorour
141.  Varmalandsskoli, Borgarbyggd

South constituency

142.  Barnaskoélinn, Eyrarbakki and Stokkseyri

Southwest constitutency:

143.  Hjallaskoli, Képavogsbeer

Autumn 2003

Evaluations were made of the self-evaluation procedures of the
following schools in the autumn of 2003:
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Northeast conssituency

144.  Borgarholsskoli, Hasavik

145.  Bruiarasskoli, Nordur Hérad

146.  Fellaskoli i Fellahreppur

147.  Grunnskoli, Borgarfjorour

148.  Grunnskéli, Faskradsfjorour

149.  Grunnskéli, Mjéafjorour

150.  Grunnskéli, Reydarfjordur

151.  Grunnskdli, Siglufjordur

152.  Grunnskoli, Skatustadahreppur
153.  Grunnskoli, Svalbardshreppur

154.  Grunnskélinn, Bakkafjorour

155.  Grunnskoli, Eskifjorour

156.  Grunnskélinn 4 Raufarhofn

157.  Grunnskoéli, Stodvarfjorour

158.  Grunnskélinn & Pérshofn

159.  Grunnskoélinn, Djtapivogur

160.  Grunnskélinn, Egilsstadir and Eidar
161. Grunnskoélinn, Breiddalur

162.  Hafralekjarskoli, Hausavikurbeer and Pingeyjarsveit
163. Hallormsstadaskoli, Austur- Hérad
164. Hlidarskoli, Akureyri

165.  Litlulaugaskoli, Pingeyjarsveit

166.  Nesskoli, Fjardabyggd

167.  Seydisfjardarskoli, Seydisfjorour
168.  Vopnafjardarskoli, Vopnafjordur
169.  Oxarfjardarskoli, Kelduneshreppur

South constitutency

170. Grunnskolinn Hofgardi, Sveitarfélagid Hornafjorour
171.  Hafnarskoli; Sveitarfélagio Hornafjorour

172.  Heppuskoli, Sveitarfélagio Hornafjorour
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173.  Hrollaugsstadaskoli, Sveitarfélagid Hornarfjorour
174.  Nesjaskoli, Sveitarfélagido Hornafjorour
175.  Vallaskoli, Sveitarfélagid Arborg

Southwest constitutency:

176.  Gardaskoli, Gardabeer
177.  Salaskoli, Képavogur
178.  Stéru-Vogaskoli, Vogar

Reykjavikur constitutency

179.  Borgaskoli; Reykjavik

180.  Fossvogsskoli, Reykjavik

181.  Holabrekkuskoli, Reykjavik

182.  Ingunnarskoli; Reykjavik

183.  Vikurskoli, Reykjavik

184.  Waldorfskoélinn Sélstafir, Reykjavik
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4. Evaluators

Evaluations of self-evaluation procedures in each school were carried
out by two to three people, who together had experience in self-
evaluation, the work of primary/lower secondary schools, and quality
control. The evaluations were carried out by individuals, companies
and public agencies; each evaluation team made an evaluation in at
least three schools. The evaluations were carried out by the following:

Autumn 2001:

1. Audur Kristinsdéttir and Steinunn Helga Larusdottir
2. Anna Lilja Sigurdardéttir and Helga M. Steinsson

3. Erna M. Sveinbjarnardéttir and Sigurjon Myrdal
4

Inga Bara Poérdardoéttir, Johanna G. Kristjansdottir and Sylvia
Gudmundsdoéttir

5. Kristin Jonsdéttir and Olafur H. Jéhannsson
6. Lovisa Kristjansdéttir and Védis Gronvold

7. Trausti Porsteinsson and Vignir Einarsson

Spring 2002:

1. Anna Lilja Sigurdardoéttir and Katrin Frimannsdéttir

2. Arsell Gudmundsson and Vignir Einarsson

3. Deloitte & Touche

4. Joéhanna G. Kristjansdéttir and Sylvia GuOmundsdéttir
5. KPMG Rédgjof

6. Lovisa Kristjansdéttir and Védis Gronvold

7. Iceland University of Education Research Institute
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Autumn 2002:

A

Deloitte & Touche

IMG - Radgardur

Jéhanna G. Kristjansdoéttir and Sylvia Gudmundsdéttir
KPMG Radgjof

Lovisa Kristjansdéttir and Védis Gronvold

Spring 2003:

N o ok e

Deloitte & Touche

IMG - Radgardur

Johanna G. Kristjansdoéttir and Sylvia GuOmundsdottir
KPMG Radgjof

Lovisa Kristjansdéttir and Védis Gronvold

Iceland University of Education Research Institute

Vignir Einarsson and Pérleif Drifa Jénsdéttir

Autumn 2003:

1
2
3
4
5
6
7

. Deloitte & Touche

. IMG

. Joéhanna G. Kristjansdéttir and Sylvia Gudmundsdoéttir
. KPMG Réogjof

. Lovisa Kristjansdéttir and Védis Gronvold

. Iceland University of Education Research Institute

. Vignir Einarsson and Pérleif Drifa Jénsdoéttir
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